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Abstract. This study is aimed at analyzing high school EFL teachers’ attitudes towards
collaborative action research (CAR). This study was of.both qualitative and quantitative
type. In this research, the number of selected samples, based on the convenience sam-
pling method, was 20 male and female EFL teaehers teaching at the education and train-
ing organization of Isfahan Province. As an instrument of this research, they were given
the standard questionnaire of Savaskan (2018).and Byrnes (2009) to fill. Then, the data
were analyzed using descriptive statistics and a t-test through SPSS Software, version
25. According to the obtained results, based on descriptivesstatistics, both male and fe-
male teachers had a positive attitude teward collaborative action research (56.25% of
the answers were under average (8) which shows a maere positive attitude). Also, in
comparison with the female teachers,.male teachers had a mere positive attitude toward
collaborative action research (2.70<2.95). Conducting sueh.research in this realm pro-
vides an opportunity to make the right choice of teaching techniques in general, and col-
laborative action research and its subcategories in particular.
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AnHoTanus. Hacrosmas paboTa mocBsiiieHa aHaau3y OTHOIICHUS YYUTENEH aHTIIHA-
CKOro s3blKa KaK MHOCTPAHHOTO B CTapIIMX KJaccax K MCCIEAOBAaHUIO COBMECTHBIX
nevictBuii (MCJI). MccnenoBanre HOCHIIO KaK KadyeCTBEHHBIN, TaK U KOJIUYECTBEHHBIMN
xapaktep. KonrmdecTBo KOHTPOIBHBIX TPYIIIT OCHOBAHO HAa METOJIC CIIyYalHOW BBIOOPKH
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u coctaBwio 20 yuuTenell My>XCKOro M >KEHCKOTO I0J1a, MPENoJaluX B yuyeOHO-
o0Opa3oBaTenbHOM yupexaeHuu B npouHuuu Vcdaxan. B xauectBe meroaa uccieno-
BaHUS yYaCTHHKAM OBUIO IPEIUIOKEHO 3allOJHUTh CTaHJapTHhIC aHKe®bl CaBackaHa
(2013) u bupnca (2009). 3aTtem naHHbIe OBUTH MPOAHATU3UPOBAHBI € UCIONMb30BAHHEM
OIMCATEIbHON CTAaTUCTUKU M t-Tecta ¢ momornipio mporpammbl SPSSyBepcus 25. Co-
IJIACHO IOJIyYEHHBIM PEe3yJIbTaTaM, OCHOBAaHHBIM Ha ONUCATEIbHOU CTaTUCTHKE, YUHUTe-
TS-MY>KUYUHBI U YUUTEIS-KEHIIUHBI TTOJIOKUATEIIEHO OTHOCATCSWK HCCIICHOBAHUIO COB-
MECTHBIX JaercTBul (56,25% oTBeTOB OBLIN HIKE cpeiHero (3), 4TO €BUAECTEILCTBYET O
0ojee NO3UTHUBHOM OTHouIeHUH). Kpome Toro, mo CpaBHEHHMIO C YUHUTEISIMU-
KEHIIMHAMU, YUUTEISA-MY>KUYMHBI O0Jiee MO3UTHUBHO HACTPOEHBI MQ. OTHOILICHUIO K HC-
CJIEOBAaHUIO COBMECTHBIX jAencTBuid (2,70-2,95). IlpoBefcHne TakuX HCCIEAOBaHUN B
JAHHOM 00JIaCTH JaeT BO3MOXKHOCTD CZeNaTh MPaBUJIbHBINA BHIOOP METOIUK MPEIo/1aBa-
HUS B II€JIOM, a TaK)KE€ COBMECTHBIX HAayUYHBIX HCCIICOBAHUI M WX IMOJKATETOPUH, B
YaCTHOCTH.

KuarwueBble cji0Ba: MCCIECIOBAHUE COBMECTHBIX JIEMCTBUM; OTHOILCHHUE; YUYUTEIb aH-
TJIMICKOTO S3bIKa KaK MHOCTPAHHOTO.

Nudopmanus pas uurupoBanus: baxapnya Py apypu I1. OTtHOmenue yuureneit
aHIJIMHACKOTO SI3bIKa KAaK MHOCTPAHHOTO K HMECIENOBAHMIO COBMECTHBIX JIeHCTBHH B
cpenneit mkone // Hayunsriii pesynstat. [legarormukau ncuxonorust oopazoBanus. 2019.

T.5, Ne2. C. 17-26. DOI: 10.18413/2313-8971-2019-5-2-0-2

Introduction. Some of the educational
researchers have found action research to be‘an
effective professional development means
which enhances inquiry, reflection, and prab-
lem solving that results in action or Change
(Casanova, 1989). This is a good method for
almost all teachers at different fields. It has
been used for years and yet it is being.used by
most of the scholars too. Many researchers em-
phasize teachers’ attitudes as aydecisive com-
ponent in ensuring the successful ingclusion of
students (Dul¢i¢ and Bakota, 2008; De Boer et
al., 2011). Simply put, the attitudes of teachers
can enhance or impede the“implementation or
inclusion. According to Lerd (1997) attitude
has three elementary eemponents: (1) The cog-
nitive component, (2) The feeling or affective
component and, (3) The actions or behavioral
component. Behavioral components consist of
the tendency, to act or react to the object in a
certain way. Positive or favorable attitude de-
termines the course of life. Behavior is a re-
sponse whichyan individual shows to his/ her
environment at different times. Behavior can be
positive or“megative, effective or ineffective,
conscigus or unconscious, overt or covert, and
voluntaryer involuntary.

Teacherswand principals help each other
by working cellaboratively; working with col-
leagues helps teachers and principals in their
professional, development (Watt, 1985). Alt-
hough there are many types of research that
may be .undertaken, action research specifically
refers to a disciplined inquiry done by a teacher
with the intent that the researcher will change
his_or her practices in the future (Ferreance,
2000).

The meaning of this word is different at
different settings, most researches conducted
have shown that attitudes and beliefs are con-
nected to each other, also attitudes and behav-
iors are linked; moreover, attitudes are essen-
tially divided into likes and dislikes (Siragusa
and Dixon, 2008). “A positive or negative emo-
tional relationship with or predisposition to-
ward an object, institution or person” is Le
Roux (1994) definition of attitude. “Enduring
non-verbal features of social and physical
world, and they are acquired through experi-
ence and exert a directive influence on behav-
ior.” There is another definition given by
Brecker and Wiggins (1991). Based on Cham-
bers and Pettman (1986) demonstrations, feel-
ings and information are the two vital factors in
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the formation of attitudes, and also understand-
ing’s critical components.

Action research definition based on the
google dictionary (2018) is “studies carried out
in the course of an activity or occupation, typi-
cally in the field of education, to improve the
methods and approach of those involved.”
What was explored in this research was to learn
the attitude of the EFL teachers toward action
research. In fact, high school teachers’ attitude
is the dark side of any research, and this partic-
ular research would shed light on it and will
clarify their overall view of this issue.

The research has three objectives, includ-
ing the exploration of attitudes of high school
male EFL teachers towards collaborative action
research, investigation of the attitudes of high
school female EFL teachers towards collabora-
tive action research and also the examination of
the fact that whether there is any significant
difference between male and female EFL high
school teachers attitudes towards collaborative
action research.

The research questions of this studyware
as follows:

* Do high school male EFL teachers have
positive attitudes towards collaborative action
research?

eDo high school female EFL teachers
have positive attitudes towards collaborative
action research?

eIs there any significant difference be-
tween male and female EFL high“sehool teach-
ers towards collaborative agction research?

¢ Definitely, if the EEL teachers have'a
positive attitude regarding performing the-ac-
tion research methods in elass, they would get
some clues like knowing the necessary time for
changing the traditional methods of teaching.
Moreover, it is useful for the matter of testing
different metheds,of teaching in order to pick
the best method from among a long list of the
existing methods, depending on the condition
of the class and the personality of the students,
and also theigender of the students and the oth-
er related circumstances of the study

Research Background. Learning how to
teach is a lifetime process because teachers
have “to..keep up to date with different
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knowledge and teaching techniques. Therefore,
teachers, especially in-service teachers, should
have opportunities to continue with this process
after they finish college in order to achieve pro-
fessional development. “Fer instance, a good
opportunity to improve their pedagogical skills
iIs CAR, which enables teachers to become ac-
tive in their learning precess. As an example, a
study was condueted in Hong Kong, in which
the purpose.was to explore the impact of the
role of teacher-researchers on in-service teach-
ers’ partieipation in AR (Chow, Chu, Tavares,
and Lee, 2015):

Another study conducted in Argentina by
a group.of English-as-a-foreign language (EFL)
teachers ' (Banegas, Pavese, Velazquez, &
Vélez, 2013) at a secondary school, eventually
neticed the benefits of CAR. They decided to
investigate their own teaching practices through
CAR after noticing that when planning individ-
ually, their lessons met the demands of students
whose level,of English was higher than sug-
gested by the official curriculum, which was
wrong because students could not always meet
the expected outcomes. In the end, the teachers
realized that.CAR was an opportunity for them
to work towards a common goal and it was mo-
tivating to create new experiences and
knowledge collaboratively. Moreover, peer ob-
servation was emphasized since it helped them
to become more reflective teachers due to the
fact that their perceptions and self-evaluation
mechanisms were confirmed or challenged by
their colleagues.

It is also important to observe our reality,
which was reflected in a study conducted in
Chile in 2015, about in-service teachers using
CAR as a means of improving their pedagogi-
cal practices, which is a novelty in our country.
According to the Ministry of Education’s
Marco para la Buena Ensefianza, “systematic
reflection about one’s own practice is part of a
teacher’s professional responsibility” (Nogués
and Pellerin, 2015: 49). However, this tradition
is neither part of the curriculum nor teaching
programs, so unfortunately many teachers face
their teaching practices without being intro-
duced to systematic reflection. Consequently,
the interviewed teachers stated that, “AR
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should be part of the pedagogical curriculum,
because it is the only way teachers are encour-
aged to be active, creative, and reflective ac-
tors”.

Ipek and Camadan (2012) compared pri-
mary and pre-service primary teachers’ self-
efficacy beliefs and attitudes of teaching pro-
fession in Turkey. They found out that the first-
grade pre-service primary teachers had signifi-
cantly more positive attitudes toward their pro-
fession than the fourth grade pre-service prima-
ry and primary teachers. Also, female partici-
pants’ attitudes towards teaching profession
were higher than those of males.

Orug (2011) scrutinized attitudes of Turk-
ish trainee teachers toward teaching profession
conducting a scale to 80 trainee teachers whose
purpose was attending the faculty of education
at the Turkey State University and understood
that they have a very crystal clear and positive
attitude toward their prospective profession.

Tarman (2012) investigated beliefs and
perceptions of prospective teachers attending
teacher education program at the Eastern US
university about teaching as a profession, and
indicated that field experience can. provide
them with the opportunities to change their
self-perceptions regarding teaching careers, and
to reflect on their understanding of'teaching as
a profession.

Sharbain (2013) conducted.a research in
Palestine to see if there is any relatienship be-
tween the gender of primary English language
teachers and their attitudes toward teaching
profession delivering a "questiennaire to 50
male and 50 female novice. teachers. He con-
cluded that female languagerteachers have“a
more positive attitude toward their profession
compared to their male‘eolleagues.

In a survey ofsprimary school teachers’
conceptions of alternative assessment conduct-
ed in New Zealand, (Brown, 2004) understood
that teachers accepted that assessment improves
teaching -andlearning and makes schools ac-
countable. However, some studies reported
teacher satisfaction and positive attitudes to-
wards+alternative assessment (Yu-Ching, 2008;
Brumen etal., 2009; Brown et al., 2009; Alkha-
rusiy, Aldhafri, Alnabhani and Alkalbani, 2012;
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Gonzales and Aliponga, 2012; Tangdhanaka-
nond and Wongwanich, 2012), most studies on
primary school teachers™attitudes towards as-
sessment came to the conclusion that the vast
majority of the teachers’ attitudes are at an av-
erage or low level (Watt, 2005; Yang, 2008;
INTO, 2008; Metin, 2011; Ghazali, Yaakub,
and Mustam, 2012)."Fhe results’ inconsistency
is probably related to the fact that in some stud-
ies candidates were teachers at primary and
secondary school.

AR is a tradition used in qualitative re-
search especially in the educational field. As
defined by Shanks, Miller and Rosendale
(2012), *Action research is a form of research
where teachers learn to improve their practices
while improving the understanding of their
practice” (p. CAR encourages teachers to work
in a'eooperative way in fact, “The value of hav-
ing teachers connect, talk about their own
classroom experienees, and grow together pro-
fessionally has'gained ground over the last two
decades” ((Nogués and Pellerin, 2015: 49).
Therefore, as Giingor (2016) stated, teachers
are supposedito be open-minded to accept other
own viewpoints. Hence, teachers would be able
to recognize their strengths and consequently,
by sharing experiences with their peers, they
can improve their weaknesses. Therefore,
teachers” who are willing to collaborate with
their colleagues are capable of recognizing the
weak side of teaching and then finding solu-
tions. As Bryant (1995) states, “CAR is also
very democratic in that it encourages a great
degree of talk and interaction between col-
leagues, inviting active collaboration in a joint
attempt to improve teaching.

Based on the reviews of the previous
studies, it is possible to notice that as they are
focused on the teacher, there is no explicit ref-
erence to the aspect of their teaching that was
intended to improve, or if there was an impact
on students’ learning. Because of this, and as
previously tackled in the introduction, this
study will address one particular aspect of lan-
guage learning, which is speaking through the
lens of AR.

Methodology. The Design of the Study.
The current study is investigating the attitudes
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of Iranian high school EFL teachers towards
collaborative action research. This research is
based on a qualitative approach and a survey
design.

Participants. The study involved two
main groups of participants, that is male and
female high school teachers. As for the latter
group, at the beginning, from among all EFL
teachers in Isfahan, 20 teachers were selected
based on the convenience sampling method, no
matter how old they were (however there exist-
ed a fixed age range for the officially-employed
teachers, 10 for female and 10 for male teach-
ers) or in which city they were born, the only
important matter was that they were supposed
to be EFL teachers officially employed at the
educational training system.

Instruments. The instrument of this
study was a questionnaire of attitudes for gath-
ering information about participants’ attitude. It
was borrowed from Savaskan (2013) and Byr-
nes (2009). As it was a standard test, the re-
searcher did not measure the reliability of the
questionnaire by Cronbach’s alpha.

To investigate the research questions
posed in the present study, a teacher question-
naire was used as a research tool for gathering
information about participants’ attitude. It was
borrowed from Savaskan (2013) and.Byrnes
(2009).

The questionnaire (considerable ‘in Ap-
pendix A) included three items. The first in-
cluded the questions regardingsa difficulty and
non-difficulty status of action research which
includes 11 items. The context.is related to the
teachers’ usage of different technological de-
vices in class and alsestheir viewpoint toward
the problems of action research investigation.
The level of difficulty'was illustrated by a scale
from 1-5, i.e. 1 has the least difficulty and 5 has
the most difficulty.

The seconditem of this questionnaire was
about teachers’ perception of action research to
know its effeet more on learning and learning
process, also it was about teaching process and
enhancing teaching quality. It comprised of 5
statements and 5 scales, including strongly
agree, agree, neither agree nor disagree, disa-
gree, strongly disagree.
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The last items included some questions
which needed the answers to be written by the
teachers as the research was qualitative. They
needed the teachers’ professional carrier and
also the way they consider the shortcomings of
the class and also their antieipation of the prob-
able effects of collaborative action research.

All the questionnaires’ items were based
on a 5- point Likert scale with the values rang-
ing from 1 te 5 (Strengly agree to strongly disa-
gree) to ensure sufficient variations among the
item scores.

Procedures. At the very beginning, the
Savaskan (2013) and Byrnes (2009) question-
naire ‘was given to the respondents who were
high school EFL teachers (however, it should
besmentioned that some of them were simulta-
neously“teaching different courses at English
institutes). Then, they were told that they had
enough time to answer all the questions (how-
ever 15-20 minutesawere determined for every
respondent to answer) in the questionnaire, and
they were itold, that their answers would stay
confidential. They were also given some infor-
mation about, the action research and also its
nature to,be informed about this method of
teaching and its details. Finally, the researcher
collected' the filled questionnaires for later
analysis.

As*the samples were selected based on
the convenience sampling method, the teachers
were different in terms of the additional course
materials that schools or students asked them to
teach. In addition to using the standard book,
they were asked to teach other additional and
complimentary books to make the students
ready for the university entrance exam. After
collecting all the questionnaires from the teach-
ers, the researcher analyzed them using SPSS
Software, Version 25. Descriptive statistics was
employed to answer the research questions. As
a result, one sample t-test was implemented.

Results. The first research question ad-
dressed was whether high school male EFL
teachers have positive attitudes towards collab-
orative action research. To answer this ques-
tion, at first, both groups’ scores on 16 items
were fed to SPSS (version 25.0). Then the fre-
quency and the percentage of each item were
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calculated and provided in a separate table.
Then the mean of each item was calculated, and
finally the mean scores of male and female
teachers were calculated and compared with the
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As it is considerable in the Table 1, total
number of the participants is 20 that half of
them are male and half are female. The per-
centages are also considerable too that each

average (3).

forms 50 percent of thessamples.

Table 1
Gender of the Participants and Their Percentage
Vali ) 4 ;
Frequency Percent Cumulative Percent
Percent
Valid Male 10 50.0 50.0 50.0
Female 10 50.0 50.0 100.0
Total 20 100.0 100.0
Table 2
The Mean Scores of Both Male and Female Teachers
Ite | Ite | Ite | Ite | Ite | Ite | Ite | It Item | Ite |Ite | Ite | Ite | Ite | Ite
ml{ml | ml |ml |ml|ml | ml 1 ml |m2 |m2 |[m2 | m2 | m2
QL | Q2 Q3 | Q4 | Q5 | Q6 | Q7 Q10 |01 |Q1 Q2 |Q3 | Q4 | Q5
("'N
N Valid | 20 | 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20
r'\]’é'ss'oooooooooooooooo
Mean 2.45|2.40|2.00|2.30|3.15 | 3.0048.45 | 2.60 | 3.05 {85 |285|230|235(260]|3.15|3.30
Sum 49 | 48 40 46 63 60 69 52 61 63 57 46 47 52 63 66

Table 2 contains nine items, 56.25%,
(questions 1, 2, 3, 4, 8, and 11 of item 1. Ques-
tions 1, 2, 3 of item 2) out of 16 were under
average (3). Seven items, 43.75%, (questions 5,
6, 7, 9 of item 1. Questions 4 and'5.0f item 2)
and 16 were on average and mere than average.
Obviously, based on the results, because most
of the teachers find collaborative action re-
search easy to do, they have a positive attitude
toward collaborative action research.

As for the answer tosthe second research
question which analyses male and female’s atti=
tude toward collaberativesaction research, the
mean values of: both ftems were taken. The
scores are as follows:

The first item=no difficulty (1), low level
of difficulty (2), moderate level of difficulty
(3), high level of'difficulty (4), an extreme lev-
el of difficulty (5).

Normally;the average is 3. If the mean is
under 3, the attitude would be positive and if

the mean scare would be over 3, the attitude of
the respondents would be negative.

The second item: strongly agree (1),
agree (2), neither agree, nor disagree (3), disa-
gree (4), strongly disagree (5).

Normally, the average is 3. If the mean
score is under 3, the attitude would be positive
and if the mean score would be over 3, the atti-
tude of the respondents would be negative.

Table 4.2 contains nine items, 56.25%,
(questions 1, 2, 3, 4, 8, and 11 of item 1. Ques-
tions 1, 2, 3 of item 2) out of 16 were under
average (3). Seven items, 43.75%, (questions 5,
6, 7, 9 of item 1. Questions 4 and 5 of item 2)
and 16 were on average and more than average.
Obviously, based on the results, because most
of the teachers find collaborative action re-
search easy to do, they have a positive attitude
toward collaborative action research.

Results of the Third Research Ques-
tion. The third research question addresses the
difference between male and female EFL high
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mean score of all questions and both items for
female teachers. The average mean score of the

school teachers towards collaborative action
research. The following analysis has been done

to answer this question. Table 3 depicts the

female teachers is 2.70.

Table 3
The Mean Scores of Male Teachers
Item Itewr
Item |Item |ltem [ltem |ltem |ltem |ltem |ltem |ltem [1 It Item [Item (Item (ltem
1QLI1Q211Q310Q410Q510Q6/11Q710Q810Q9|Q1 2012021203204 205
N [validio (10 @10 |10 (10 (0 @10 @10 |10 {10» 10 @O @10 |10 |10 (0O
MisssO © ©O |0 © ©o ©o © 0 © o o0 O 0o o P
ing
Mean 2.20 2.20 [1.50 [2.00 [3.10 [2.80 3.80 [2.20 (3.10 [3.30"2.80 [2.20 [2.40 [2.80 [3.20 [3.70
Sum 22 22 15 20 (B1 (28 38 22 31" B88ww28 22 24 P28 32 37
Table 4
The Mean Scores of Female.Teachers
7 item [item
Item (Item [Item |ltem |Item [ltem ([Iltem |[It em |1 em2 |ltem |ltem |Item (ltem
10110210Q3110Q4110Q510Q6 1Q7 108 1Q9|Q10 2022031204205
N |validl0 (10 10 §10 (10 (10 @0 10: 10 [10s~@1O0 10 10 (10 (10 (0
Miss- [0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
ing
Mean 2.70 [2.60 [2.50 [2.60 [3.20 3720, [3'10 (3.00 [3.00 8:00 2.90 [2.40 [2.30 [2.40 [3.10 [2.90
Sum 27 26 25 (26 (32 32 3% (30 (30730 29 |24 23 24 31 29

Table 4 depicts the mean 'seore of all
questions and both items for female teachers.
The average mean score of the.female teachers
is 2.95.

As it is seen in tables 4:8,and 4.4, number
2, 12, 13, 14, 15, 16, 17, 18, 19,%and 20 were
male and number 1, 3, 4;646,.7, 8, 9, 10, and
11 were female. In a separate data viewer, the
mean score of the male.and female respondents
was calculated. The average mean score of the
female respondents was 2.95 and the average
mean score of the'male respondents was 2.70.
As the average is 3, both results show female
and male teachers’ positive attitude toward col-
laborative action fesearch. Consequently, by
comparing the average mean score of these two
groups (2.70<2.95), it can be concluded that in
comparisonswith the female high school teach-
ers, male teachers have a more positive attitude
toward cellaborating action research. There-
fore, there is a significant difference between

female and male EFL high school teachers to-
wards collaborative action research.

Discussion and conclusion. The current
study was set to explore high school EFL
teachers’ attitude towards collaborative action
research. Below a discussion of findings is pro-
vided.

The first research hypothesis focuses on
junior high school male EFL teachers with a
positive attitude towards action research. After
analyzing the data in SPSS Software and gain-
ing the results and consequently comparing the
average mean score of these two groups
(2.70<2.95), it can be concluded that in com-
parison with the female high school teachers,
male teachers have a more positive attitude to-
ward collaborating action research. Therefore,
there is a significant difference between female
and male EFL high school teachers towards
collaborative action research. The findings of
the descriptive statistics have revealed that high
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school male EFL teachers have positive attitude
towards collaborative action research. 56.25%
of the answers were under average (3). 43.75%
of the responses were over average. Therefore,
based on the results, because most of the teach-
ers found collaborative action research easy to
do, they both have a positive attitude toward
collaborative action research.

The results of the present research are al-
so in line with some other studies. For example,
a survey conducted by Agcam and Babanoglu
(2015) was aimed at investigating EFL teach-
ers’ attitude toward teaching profession. The
participants were 20 male and female EFL
teachers who taught English at different lan-
guage institutes of higher education in Turkey.
In their research, the attitude scale was intro-
duced to EFL teachers working at state primary
schools, secondary schools. Their results indi-
cated that the majority of the participants have
positive attitudes toward their job despite prob-
lems they encounter while performing it. At
last, their study reported and discussed researeh
findings comprehensively, and offered.a few
pedagogical implications and suggestions_for.
further directions. Considering that foreign, lan-
guage teachers’ attitudes toward their occupa-
tion largely influence their professional per-
formance, their study aims to scrutinizeswheth-
er attitude of EFL teachers toward teaching
profession significantly differssacross the level
of educational institutions where they are work-
ing. From some aspects, the,results of this
study were in line with the results of the present
research.

Sharbain (2013) conducted a research in
Palestine to see whether there is a relationship
between gender of primary English language
teachers and their attitudes toward teaching
profession by, giving:a questionnaire to 50 male
and 50 female novice teachers. Then, the re-
sults have shown, that female language teachers
have a mare positive attitude toward their pro-
fession“thanutheir male colleagues which are
compatible with the results of the present re-
search.

In other words, teachers’ beliefs and ide-
as regarding different methods of teaching is of
great value and help researcher to know which

R. Baharlooie, P. Ghafouri. Junior High School EFL Teachers’ Attitudes Towards
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teaching method best fits the students and the
class atmosphere. It is also useful to make sure
that the mentioned teaching methods were not
imposed to the teacher to use at the class, and
were consciously seleeted.

The third research question considers if
there is any significant difference between male
and female EFL high school teachers towards
collaborativesaction research. The mean score
of the male and female respondents was fed to
SPSS. Then the average mean score of the fe-
male respondents was calculated as 2.95 and
the average.mean score of the male teachers is
2.70. As the average is 3, both demonstrate that
female and male teachers’ have a positive atti-
tude toward collaborative action research. Ob-
viously, by comparing the average mean score
of these two groups (2.70<2.95), it can be con-
cluded that in comparison with the female high
school teachers, male teachers have a more
positive attitude “toward collaborating action
research. Consequently, it can be said that there
is a significant difference between female and
male EFL high school teachers’ attitude to-
wards collaborative action research.

The_study carried out by Shaukat et al.
(2014) was aimed at assessing the attitudes of
201 randomly selected postgraduate students of
teacher” education programs from public and
private universities in Pakistan. The hypothesis
was that students hold positive attitudes toward
different aspects of research. This scale con-
sisted of 32 items including 5 constructs. The
data were collected by a self-administered ap-
proach. Samples of the study were three pro-
grams (B.S. honors/ M.A. education, (N = 63),
M.Phil / MS education (N = 114), and PhD ed-
ucation (N = 24). The data were analyzed by
using t-test and ANOVA. The results indicated
that the males had significantly positive atti-
tudes towards research than the females, which
is in line with the results of the present study
that male teachers with a minor difference hold
a positive attitude toward collaborative action
research.

The present study was designed to deter-
mine high school EFL teachers’ attitude to-
wards collaborative action research. The results
of this investigation provided support for the

HAVYYHBIN PE3VJIBTAT. IIEJJATOT'MKA 1 TICUXOJIOT' sl OBPASOBAHM S
RESEARCH RESULT. PEDAGOGIC AND PSYCHOLOGY OF EDUCATION



-~

HAYYHDBIV
PESYJIBIAT

RESEARCH RESULT

hypothesis that, firstly, both male and female
high school teachers have a positive attitude
toward collaborative action research (56.25%
of the answers were under average (3). Second-
ly, in comparison with the female teachers,
male teachers have a more positive attitude to-
ward collaborative action research (2.70<2.95).
Obviously, the results of this study can be of
help for teachers to use the appropriate teaching
approaches in the class-room in order to im-
prove their students’ learning.

Based on the findings of the current re-
search and other related research, the following
recommendations might be taken into account
to enhance the quality of teaching. Being aware
of the teachers’ attitudes is a bridge for explor-
ing both teacher’s and students’ satisfaction
and also language acquisition. Additionally, it
provides an opportunity to make the right
choice of teaching techniques in general, and
collaborative action research and its subcatego-
ries in particular.

As the nature of this method is systemat-
ic, it is definitely applicable on different occa-
sions. Therefore, the collaborative framework
of the action research process has led to theory-
based evidence-supported systematic changes
in these specific pedagogies. As a result, action
research is an appropriate paradigm forimprov-
ing everyday classroom practice and.improving
the students’ performance ‘aty theirs courses
(Young and et al., 2010).
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